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CHAPTER I 
INTRODUCTION 
"While a 1973 English major tends bar in a local nightspot, a social 
work graduate labors in a steel mill. A math major washes dishes in 
Florida, an education graduate works as a bank teller and a psychology 
major serves cocktails in Maine." (Jolly & Pierce, 1976, p . 2) . As 
these examples point out, there is a great need for our institutions of 
higher learning to be more responsive to the needs of the job market 
today. 
For the past several years, colleges and universities 
have been criticized on the basis that they do not prepare 
young people to assume their future role in business, in-
dustry, and government. The tightening job market in the 
1970's has spotlighted the problem facing many college gradu-
ates--What does one do after college? By 1975 the hiring of 
all college graduates was off by more than 60 percent from 1963, 
and off by more than 80 percent for those in liberal arts. 
About two-thirds of our college students in the United States 
are majors in the humanities, social sciences, and other 
liberal arts. And a recent survey by the College Placement 
Council revealed that most employers filled less than 10 per-
cent of their new college hires from the ranks of liberal arts 
graduates. (Hyink, 1963, p. 6) 
Many of our colleges and universities have already recognized 
these problems and have responded by changing and revising their pro-
grams. Cooperative education is one of the programs they are using 
and it is showing dramatic results. During the past ten years in the 
Seattle, Washington a r ea a cooperative education program called 
Seattle/ POC has placed into employment more than 4,000 Seattle area 
residents. These graduates have added 18 million dollars annually to 
the economy of the area (Jolly & Pierce, 1976, p. 1). 
Cooperative education has proven itself as a program that can pre-
pare individuals for the job market t oday . It is very important that 
we have well-trained personnel to administer these programs. We do 
not know much about the duties and responsibilities of the coordinator; 
if we did we could better train these coordinators for their very impor-
tant assignments. 
Statement of the Problem 
The purpose of this study is to determine the job qualifications 
and job activities of post secondary cooperative education coordinators 
i n the state of Utah. 
More specifically this study will attempt to answer the following 
questions: 
1. What is the educational and occupational background of post 
secondary cooperative education coordinators? 
2 . How related is the educational and occupational 
background to the present position held by the coordinator? 
3. What specialized training or education in cooperative educa-
tion or coordination techniques have the coordinators received ? 
4. How much time does the coordinator spend in traditional class-
room teaching versus time assigned for coordination duties ? 
5. How involved are cooperative education coordinators in the 
duties of a coordinator as outlined in the Utah State Board 
of Vocational Education's Work Education Guide ? 
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"One-third of those who start college will never finish. That is 
of ten credited to poor motivation, inappropriate and uninteresting 
course work, and a lack of direction caused by poor career counseling" 
(Pierce, 1975, p. 2). 
Crossing to the other end of the spe c trum, General Electric's 
Alfred B. Caine, manager of entry-level recruiting, said, "Now and in 
the years just ahead there will be more college graduates than there 
a re jobs that are generally thought of as college graduate level jobs" 
(Redesign Society , 1976, p. 25) . 
These trends in higher education and other related problems were 
elaborated on by United States Senator Vance Hartke in an address to the 
Chicago Employers' Institute on May 19, 1976: 
There is something dead wrong about the grea t gap between 
what so many young people are studying a nd what the needs 
of society are. The personnel manager o f the Gillette 
Company laments: "We have the jobs and we have the people, 
but we just can't make a marriage . " Northwestern University 
Economist Robert J. Gordon complains, "Our economy suffers 
from a serious mismatc h between available jobs and available 
workers." Willard Wirtz, a former Secretary of Labor and 
now President of the National Manpower Institute, has stated, 
"There is evidence of an increasing mismatch between the 
development of particular competencies and the need for 
them. (Hartke, 1976, p. 7) 
Further elaboration is given by Bernard L. Hyink at a 1976 cooper-
ative education convention in San Francisco: 
"What is the University doing for you"? One might well 
receive the reply, "Well, it is equipping me for the best of 
all nonexis tent worlds." We must give serious attent ion to 
an examination of our educational system in order to deter-
mine if i t is meeting the demands of present-day socie t y. 
(p. 7) 
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Cooperative education programs are a proven solution to some of the 
problems that are confronting our colleges and universities today. The 
Congr ess of the United States was every explicit in describing the t ype 
of cooperative vocational education it wished to stimulate. It is ex-
pressed in Section 171 of the Vocational Education Amendments of 1968. 
The Congress finds that cooperative ... . programs offer many 
advantages in preparing young people for employment. Through 
such programs, a meaningful work experience is combined with for-
mal education enabling students to acquire knowledge, skills and 
appropriate attitudes. Such programs remove the artificial 
barriers which separate work and education and, by involving 
educators with employers, create interaction whereby the needs 
and problems of both are known. Such interaction makes it 
possible for occupational curricula to be revised to reflect 
current needs in various occupations. (Meyer, Crawford, & 
Klaurens, 1975, p. 3) 
The relevance and responsiveness that cooperative education gives to 
the educational programs of today can help solve some of the educational 
dilemmas we face. 
Deeply involved in the cooperative education program is the coopera-
tive education coordinator. A coordinator is required to perform many 
duties. "A teacher-coordinator wears many hats. He is a teacher, a 
coordinator, a curriculum specialist, a g uidance counselor, a placement 
director, a supervisor, a public relations person, an administrator, a 
researcher and a professional education leader" (Meyer et al . , p. 27). 
The performance of each of these duties by the coordinator con-
tributes to the development of a successful cooperative education pro-
gram. When these responsibilities are carried out professionally and 
competently the program is successful . 
Through the present study the duties, responsibilities and educa-
tiona! requirements of post secondary cooperative education coordinators 
will be more fully defined and clarified. 
Scope of the Study 
Delimitations 
This investigation is restricted in the following ways: 
1. This study will consider only the job qualifications and job 
requirements of post secondary cooperative education coordinators in 
the state of Utah . 
2. The post secondary institutions in the state of Utah included 
in this study will be as follows: Utah State University, Brigham Young 
University, University of Utah, Weber State College, Southern Utah 
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State College, Wes tminister College, College of Eastern Utah, Dixie 
College, Snow College, Utah Technical College at Salt Lake, Utah Techni-
cal College at Provo, Bridgerland Vocational Center, Uintah Basin Area 
Vocational Center and Sevier Valley Technical School. 
3. This study will be descriptive in nature. 
Definition of Terms 
For the purpose of this study, the following definitions will be 
used: 
Cooperative Education--an educational process designed to enhance 
individual adjustment toward self-realization and career development 
by means of integrating classroom study with planned and supervised 
practical experience in vocational, educational or cultural activities 
outside of the formal classroom environment. 
6 
Coordinator--a coordinator is a member of the post secondary insti-
tution's faculty or staff who teaches the subject matter involved in 
a cooperative education program in addition to doing the regular work 
of coordination in combining classr oom instruction and on-the-job 
activi ties for the employed student. 
CHAPTER II 
REVIEW OF LITERATURE 
The Beginning of Formal Cooperative Education 
There is some controversy as to how the cooperative approach to 
vocational education developed. It is possible to get several versions 
as to its beginning but it is generally accepted that formal cooperative 
education was first inaugurated at the University of Cincinnati in 1906 
under the leadership of Professor (later Dean) Herman Schneider. The 
plan resulted from much observation and experience in Professor 
Schneider's own life. 
He had largely earned his way through Lehigh University and through 
this process had come to a realization of how much more meaningful his 
own education had become as a result of his employment. He believed the 
present programs for training engineers were inadequate. Principles, 
he thought might be studied in the abstract, but their application 
should be presented as far as possible by means of direct observation 
or experience. Thus the student would be more prepared to render service 
to industry. He envisioned a new kind of post-secondary institution 
which would offer a combination of theoretical and practical training . 
The student would then have a foundation in the principles of science, 
an ability to use these principles in practice, the capacity to under-
stand engineering in general as well as in specifics, a working knowledge 
of business, and an ability to work with his fellow man (A Directory of 
Cooperative Education: 1975, p. 9). 
Having had to put himself through school by working, Dr. Schneider 
also could see that the high cost of education was a paramount problem 
in this country. Most students had to work part-time while attending 
classes in order to earn a portion of the cost of their college educa-
tion. With very few exceptions these part-time jobs were not related 
to their career objectives and had little transfer value to the educa-
tional program of the students. Why not find them a job that related 
to their career field and thus accomplish two things? They could then 
pay for their education and prepare themselves for their career field 
at the same time (Seaverns, 1974, p. 3). 
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In 1903, Schneider joined the sta_f of the University of Cincinnati 
as an assistant professor of civil engineering. He was met by much 
skepticism as he tried to interest the university authorities in his 
new idea. However, he obtained their permission to talk to the indus-
trial leaders of Cincinnati and found a ready market for his new idea. 
These industrialists had recognized that there was a lack of practical 
knowledge in the engineering graduates who came to them for employment. 
With this information, he returned to school and the university 
authorities reluctantly agreed to permit him to start the program 
(A Directory of Cooperative Education: 1975, p. 9). 
Expansion of the Program 
Learning of the success of the University of Cincinnati, other 
colleges started their own programs. Northeastern University, Boston, 
Massachusetts started in 1909, the University of Detroit 1911, Georgia 
Institute of Technology, Atlanta, Georgia 1912, University of Akron 
1914, Drexel University, Philadelphia, Pennsylvania 1919, Antioch 
College, Yellow Springs, Ohio, first Liberal Arts College to adopt plan 
1921, and Cleveland State University 1923. 
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Riverside Junior College in California was the first junior college 
to adopt cooperative education (1922); it offered cooperative education 
programs as an option in nursing, library science, architecture, engi-
neering and other vocational areas. In 1928 Marin Junior College 
offered a work-study program in conjunction with the banks, steamship 
companies, and railroads in San Francisco. In 1924 Garland Junior 
College in Boston offered its own cooperative education program, and 
by 1939 fourteen junior colleges had programs and this expanded to 
forty-one programs in 1941 (Heer mann, 1973, pp. 4-5). 
The cooperative education program was beginning to take hold. By 
1943, two year institutes were offering non-degree programs in various 
technical and business fields through cooperative education and by 1963 
many junior colleges and community colleges were offering associate 
degrees (Seaverns, 1974, p. 3) . 
In 1961 there were only 65 post-secondary institutions offering 
coopera t ive education programs in the United States. But t oday we have 
over 1030 cooperative education programs of which 855 are operational 
and 175 are either in the planning stage or about to be implemented 
(Undergr aduates Programs, 1973, p. 1). 
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The concept has been so widely accepted by educators that some 
graduate schools have adopted the cooperative education pr ogram also . 
They are Northeastern University, University of Cincinnati, Dr exel 
University, University of Detroit, Pratt Institute, Virginia Poly-
technic Institute and State University, Blacksburg, Virginia (Seaverns, 
1974, p. 3). 
Cooperative education is beginning to blossom in the community 
college. It is a program that fits well into the mission of the com-
munity college. Robert Bennett, project director for the California 
Community College Cooperative Education Consortium program, predicts 
that 25% of all California students will be enrolled in cooperative 
education by the early 1980s (Heermann, 1973, p. 8). 
James Wilson, a well-known expert of cooperative education, en-
visions a significantly broadened role for cooperative education in the 
community college: 
The brightest future for cooperative education appears to 
lie with the community colleges and technical institutes. 
Their growth in American higher education borders on the 
phenomenal .... by 1980 junior colleges will constitute a much 
larger proportion, even the major proportion, of higher insti-
tutions' operating programs of cooperative education. 
(Heermann, 1973, pp. 8-9) 
Historical Milestones in Cooperative Educc: ion 
1906--Cooperative education inaugura ted at the University of 
Cincinnati by Professor Herman Schneider. The first program 
combined work and study as an integral part of the educa-
tiona! process. 
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1909--High school work experience established in Fitchburg, 
Massachusetts, in cooperation with General Electric Company. 
1910--High school cooperative courses established in the 
Cincinnati, Ohio Public Schools. 
1912--First Retail Selling Cooperative Training Program in 
Boston, Massachusetts. 
1917--Smith-Hughes Act was approved February 23, 1917. This act 
provided approximately $7 million annually as a permanent 
appropriation for vocational education in the areas of 
agriculture, trades and industry, home economics , and 
teacher training. The Federal Board for Vocational Educa-
tion recognized cooperative courses and encouraged schools 
to establish these courses. 
1936 --George-Deen Act was approved June 8 , 1936. This authorized 
on a continuing basis an annual appropriation of approxi-
mately $14 million for voca t ional education in agriculture , 
home economics, trade and industry, and for the first time, 
distributive education. 
1963- -The Vocational Education Act was instituted. The central 
purposes were as follows: 
1. To assist states to maintain, extend, and improve 
existing programs of vocational education. 
2. To develop new programs ot vocational education. 
3. To provide part-time employment for youths who need 
such employment in order to continue their vocational 
training on a full -time basis. 
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4. To provide instruction so that persons of all ages in 
all communities will have ready access t o vocational 
training or retraining which is of high quality, 
realistic in relation to employment, and suited to the 
needs, interests, and abilities of the persons concerned. 
Such persons were identified: 
a. Those in high school. 
b. Those who have completed or discontinued formal 
education. 
5. The purpose of this act was to reduce unemployment and 
the concept of cooperative education fit very smoothly 
into the aims of these amendments. 
1968--The Vocational Educational Amendments of 1968 . The main 
features of the Act included: 
1. Greatly increased authorizations of money. 
2. Ear-marked funds for the disadvantaged, post secondary, 
and the handicapped. 
3. The authorization of consumer education as a legitimate 
vocational expenditure . 
4. Increased support for work study and cooperative programs . 
5. The waiver of the matching fund concept for certain 
programs. 
6. Ear-marked funds for new and expanded cooperative 
education programs . 
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1976--The Vocational Educational Amendments of 1976. The main 
features of the act as it pertained to cooperative education 
included: 
1. Provision was made where necessary for reimbursement of 
added costs to employers for on-the-job training of 
students enrolled in cooperative education programs, 
provided the training is related to existing career 
opportunities susceptible of promotion and advancement 
and which do not replace other workers who perform the 
work. 
2. Ancillary services and activities to assure quality in 
cooperative education programs are provided for, such 
as preservice and inservice training for teacher coordi-
nators, supervision, curriculum materials, travel of 
students and coordinators necessary to the success of 
such programs, and evaluation. 
3. Priority was given for funding of cooperative education 
programs in areas of high school dropouts and youth 
unemployment. 
4. Provision was made to provide cooperative education 
funds to students in nonprofit private schools who 
could be served by a cooperative education program. 
5 . Procedures were established for cooperation with em-
ployment agencies, labor groups, employers, and other 
community agencies in identifying suitable jobs for 
persons who enroll in cooperative education programs. 
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The above dates and their corresponding events were milestones in 
the development of cooperative education and those events have helped 
cooperative education evolve into a major educational pr ogram. 
Views on Cooperative Education Today 
Today cooperative education plays an important role. With the 
complexities of modern industry and business the student sometimes finds 
it hard to visualize his vocational role. He can gain much understanding 
through cooperative education programs. 
David Gottlieb, Dean, College of Social Sciences, University of 
Houston, went one step further in his evaluation as he spoke to 1,200 
vocational educators meet i ng in Minneapolis. He said: 
More time must be devoted to redesigning entire social 
systems to foster ties between education and work. Too much 
emphasis had been put on reorienting just the students and 
schools. Education, business, government a nd labor must 
'put an end to the turf status warfare' and come up with new 
systems that recognize that work cannot be separated from 
other aspects of a person's life • ... Unless education and work 
are r e-aligned , schools will continue to pour masses of highly 
educated young people into the labor market who have high expec-
t ations but are unable to find satisfying jobs . (Redesign 
Society, 1976, p. 9) 
Cooperative education programs can also help the underprivileged 
and others who have similar problems. 
A study from the state of New Jersey made the following observa-
tions: 
Institutions with cooperative education programs intro-
duce a number of social and economic values in the communities 
in which they are located . From the communi t y's point of 
view, this produces significant returns on a number of levels: 
(1) it begins to introduce cultural nourishment in the cul-
turally deprived segment of the population, (2) it upgrades 
the training and skills of future adults who would otherwise 
have limited capacities as employees and wage earners, 
(3) it also lessens the sense of isolation of culturally 
deprived families from the mainstream of community life. 
(Wooldridge, 1966, p. 8) 
Cooperative education offers diverse, flexible programs. There 
are job opportunities in practically all professional fields as well 
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as career orientation and development in business, industry, and govern-
ment agencies. 
In summary, we can quote from Bernard L. Hyink's address at the 
cooperative education convention in San Francisco. He said: 
The basic principle of combining a working experience 
with formal study is not new but has been practiced for some 
time in America. The value of this program has been well 
demonstrated in many academic areas including medicine, 
dentistry, law, engineering, and business administration. 
More recently, we are realizing the value of cooperative 
education in the humanities, social sciences, and fine 
arts. It is an idea whose time has come. (1976, pp. 8-9) 
The following quote from Patricia Cross, a well-known researcher 
in cooperative education, adds further credence to Hyink's statement: 
Cooperative education is ahead of its time in educational 
philosophy .... Cooperative education has avoided taking a 
strong "either/or" position. It is not a question of whether 
content is more respectable or more important than applied 
learning. Rather the well-educated individual needs both, and 
cooperative education has the mechanism to provide this balance. 
(p. 13) 
Cooperative Education Graduate Success 
Listed below are the findings of a survey by the Detroit Institute 
of Technology Cooperative Education Research Center on cooperative edu-
cation and graduates . The survey was made of 70 employers in 27 states 
and the District of Columbia. It was discovered that : 
1. Recruitment: Persons hired as a percent of candidates inter-
viewed was 13 times higher for cooperative education students 
(40%) than for recent college graduates (3%) as a whole. 
2. Employee Retention: 62% of cooperative education graduates 
received regular job offers and 79% of these offers were 
accepted. After graduation, the termination of cooperative 
education graduates (18%) was less than among college gradu-
ates (22%). 
3. Salary and Promotional Progression: Cooperative education 
graduates received merit raises in salary more frequently 
than other college graduates. Cooperative education gradu-
ates received an average of one promotion every two years 
compared to one every three years for other college gradu-
ates. Cooperative education graduates received more promo-
tions to supervisory positions and they received them sooner 
than other college graduates. (Hayes & Travis, p. 12) 
Cooperative Education Coordinators 
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"The coordinator of cooperative education is the single individual 
most responsible for the success of the unique feature of the Cooperative 
Plan of Education" (Seaverns, 1974, p. 18). Combining the work experi-
ence and the classroom learning into a meaningful educational experi-
ence is that unique feature. The coordinator is the center figure in 
the cooperative education experience. 
Cooperative education has grown from its beginning at the Uni-
versity of Cincinnati on the same principles that Professor Schneider 
expounded then, (1) classroom education can never hope to teach all the 
elements of knowledge and thus should be supplemented with on-the-job 
training and (2) that students need part-time work to help pay for 
their education. This work might as well be in a field that will help 
the student in his or her career development. 
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Because of these same needs, and others, the demand for cooperative 
education programs has increased today. Indispensable to the coopera-
tive education program is the cooperative education coordinator. It is 
the coordinator's job to coordinate the classroom experience and the 
on-the- job training into a meaningful educational experience. The co-
ordinator must know his duties and be qualified to perform them. 
In the appendices of this study are various approaches that iden-
tify the job qualifications and job activities of cooperative education 
coordinators as seen by experts in the field, various cooperative educa-
tion associations, state vocational boards and selected universities. 
Through these approaches, the study has endeavored to show parallel 
and contrasting aspects and viewpoints of the coordinator's duties, 
responsibilities and job requirements. 
Charles F. Seaverns, Jr., a cooperativ e education researcher has 
compiled a list of fourteen coordinator functions. This list of 
functions has gained wide acceptance by many cooperative education pro-
grams and is used as a guide in evaluating their own coordinator's 
duties and functions. Seaverns' viewpoints are supplemented and in 
some instances present different approaches to identifying coordinator 
duties. 
George K. Howe, Professor of Cooperative Education, Northeastern 
University outlines a weekly schedule by quarter of the coordinator 
duties at Northeastern University. A similar outline as practiced by 
San Mateo College is also displayed. 
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A report by Wanda B. Mosbacker, Professor of Professional Develop-
ment, University of Cincinnati adds an extra dimension by citing the 
responsibility of a coordinator to continually develop his own skills 
through further study and self-evaluation. 
Appendix B is the evaluative criteria used by the state of Utah 
to rate the cooperative education programs in its own schools. 
CHAPTER III 
METHOD AND PROCEDURE 
The procedures that were used in securing and compiling the data 
for this study are described under the following headings: (1) review 
of literature; (2) obtaining data from the post-secondary cooperative 
education coordinators in the state of Utah; and (3) compilation of 
the data. 
Review of Literature 
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This study began with a computer search using the ARM/AIM (Ab-
stracts of Research and Related Materials in Vocational Technical 
Education) to obtain books, manuals, and studies describing the job 
qualifications and job requirements of post-secondary cooperative 
education coordinators. This information was supplemented with arti-
cles obtained from the Cooperative Education Clearinghouse at North-
eastern University in Boston, Massachusetts, state publication manuals, 
coordinator handbooks, and other outside sources. 
Obtaining Data from the State of Utah Post-Secondary 
Cooperative Education Coordinators 
A list of the post-secondary cooperative education coordinators was 
obtained from Dr. Frank Blair, state specialist for cooperative education 
20 
in Utah. In the spring of 1977, a sample questionnaire was administered 
t o Dr. William Stull, Teacher- educator for Distributive Education, Utah 
Stat e University , Dr . Charles Parker, Professor of Business Education, 
Mr. Roger Luft, Head of the General Merchandising program, Department 
of Business Education, Utah State University and Dr. Steven Eichmeier, 
Director of Cooperative Education, Weber State College. The responses 
were examined for clarity; any misinterpretations or ambiguities in 
the questionnaire were corrected. 
The revised questionnaire was sent to 121 post-secondary coordi-
nators in Utah. Included with the questionnaire were a cover letter 
and a stamped return envelope. After two weeks all coordinators who 
had not returned the questionnaire were sent a follow-up letter with 
a nother copy of the questionnaire. Through these methods a satisfactory 
return was obtained. 
Compilation of the Data 
This study was designed to be descriptive in nature and where 
appropriate, the data was summarized by using descriptive statistics. 
The compiled data was compared to the Utah State Board of Vocational 
Education's Work Education Guide's assessment for cooperative educa-
tion programs. Conclus ions and recommendations were then made. 
CHAPTER IV 
FINDINGS 
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The data in this chapter were divided into five major parts, which 
represent the chapter sections: (1) the educational and occupational 
backgr ound of post secondary cooper ative education coordinators; 
(2) how r ela ted the coordinator ' s educational and occupational back-
ground is t o their present position ; (3) what special i zed training or 
education in cooperative education or coordination techniques the 
coordinator has received; (4) the time spent by the coordinator in 
classroom teaching versus the time assigned for coordination duties ; and 
(5) the involvement of cooperative e ducation coordinators in their 
duti~s as outlined in the Utah State Board of Vocational Education's 
l~ork Educa tion Guide . 
The data presented in this chapter r epresents respons e s from pos t-
secondary cooperative education coordinator s who worked in Ut a h during 
the year 1977 . The data were genera t ed from questionnaires sent to 
121 pos t-secondary cooperative education coordinators . Of the 121 sur-
veyed, 102 (84 .3%) of the coordinator s returned completed questionnaires. 
Analyses of the data were conducted through the use of the follow-
ing statistical treatments: Percentage of responses and means. 
Educational and Occupational Background of 
Pos t-Secondary Cooperative Education 
Undergraduate Degrees Held 
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Question Number one of the questionnaire dealt with the undergradu-
ate degrees held by the respondents. Table 1 reveals that the Bachelor 
of Science was the most predominant (61 . 7%) undergraduate degree held. 
The next most predominant undergraduate degree held was the Bachelor 
of Arts (17 . 6%). Immediately fo llowing the Bachelor of Arts degree 
was the associa t e degree with 15.8%. 
Table 1 
Undergraduate Degrees 
Degree title Number 
Bachelor of Science 74 
Bachelor of Arts 20 
Associa te of Science 15 
Associate of Arts 4 
Other 6 
No response 1 
Total 120 
Held 
Percentage 
61.7 
16.7 
12.5 
3. 3 
5 . 0 
.8 
100.0 
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Undergraduate Major and Minor 
Question number two of the questionnaire dealt with the under -
graduate major of the respondents. Table 2 reveals that Engineering 
and Related (23 . 5%) was the predominant major held. The Business 
Education/Distributive Education and other Vocational education 
area had 21.7% of the responses followed by the Business Administra-
tion and Related area with 16.5% of the responses. 
Question number three of the questionnaire dealt with the 
undergraduate minor of the respondents. Table 2 reveals tha t the 
greatest number of those who responded (17.2%) minored in the Business 
Administration and Related area and the Social Science area with 15.5% 
of the responses were second. Of those who responded 12.9% had no 
undergraduate minor. 
Graduate Degrees Held 
Question five of the questionnaire dealt with the graduate degrees 
held by the respondents. Table 3 reveals that the greatest number of 
those who responded (25.9%) held a Master's degree and 25% held a 
Doctor's degree. Nearly 17% of the respondents did not have a graduate 
degree. 
Graduate Degree Major 
Question number six of the questionnaire dealt with the graduate 
degree majors of the respondents. Table 4 reveals that the greatest 
number of those who responded (37.6%) majored in the Business Education / 
Distributive Education / and other Vocational Education area. In addi-
tion, 12.9% of the respondents majored in Educational Administration 
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(Secondary and Post Secondary) and 11.8% of the respondents majored 
in the Biological/Natural and Physical Science area. 
Table 2 
Undergraduat e Major and Minor 
Major Numbe r Percentage Minor Number Percentage 
Engineering Business Ad . 
& Related 27 23.5 & Related 20 17.2 
Business/ Social Sciences 18 15 . 5 
Distributive/ 
& other Biological/ 
Vocational Ed . Natural & 
areas 25 21.7 Physical Science 17 14.7 
Business Ad . Humanities/Arts/ 
& Related 19 16.5 Languages 12 10.3 
Social Sciences 14 12. ~ Engineering 
& Related 12 10.3 
Biological/ 
Natural & Business Ed/ 
Physical Distributive Ed 
Sciences 13 11.3 & Other 
Vocational Ed. 
Humanities/ areas 10 8.6 
Arts/Languages 6 . 0 
Educational Ad. 
Educational Ad. (Secondary & 
(Secondary & Post Secondary) 5 4.3 
Post Secondary) 4 3 . 5 
None 15 12 . 9 
Other 5 4.4 Other 1 1.0 
No Response 1 . 9 No Response 6 5.2 
Tota l 115 100.0 Total 116 100.0 
Table 3 
Graduate Degrees Held 
Degree Title Number 
Master of Science 29 
Doctor of Philosophy 18 
Master of Arts 14 
Master of Education 13 
Doctor of Education 12 
Master of Business Administration 4 
No Response 1 
None 20 
Other 9 
Total 120 
Table 4 
Graduate Degree Major 
Major 
Business Ed/Distributive Ed/ 
& other Vocational Ed. areas 
Educational Administration 
(Secondary & Post Secondary) 
Biological / Natural & 
Physical Science area 
Social Sciences 
Engineering & Related 
Business Administration & Related 
Humanities/Arts/Languages 
Guidance & Counseling 
Other 
No Response 
Total 
Number 
35 
12 
11 
9 
9 
6 
4 
2 
2 
3 
93 
25 
Percentage 
24.2 
15.0 
11.7 
10.8 
10.0 
3.3 
.8 
16.7 
7.5 
100.0 
Percentage 
37.6 
12.9 
11.8 
9.7 
9.7 
6.4 
4.3 
2.2 
2.2 
3 . 2 
100.0 
College or University Courses Taken 
During Last Twelve Months 
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Question number eight in the questionnaire dealt with the college 
or university cour ses taken during the last twelve months by the re-
spondents. Table 5 reveals that 25.5% of the respondents did not take 
any classes during the last twelve months. Education classes were the 
most predominant classes (22%) taken by the respondents. Cooperative 
Education (O ther) (7.8%) and Business Education (7 . 8%) were the next 
most attended classes. 
Table 5 
College or University Courses Taken During Last Twelve Months 
Course 
Education 
Cooperative Education (Other) 
Business Education 
Social Sciences (Other) 
Business Administration 
Industrial Arts 
Engineering 
Humanities and Arts (Other) 
Automotive Technology 
Accounting 
Electronics 
History 
Political Science 
Home Economics 
Biological & Natural Science (Other) 
None 
Other 
Total 
Number Percentage 
31 22.0 
11 7.8 
11 7. 8 
10 7.1 
8 5.7 
6 4.3 
4 2.8 
4 2.8 
3 2.1 
2 1.4 
2 1.4 
2 1.4 
2 1.4 
1 • 7 
l . 7 
36 25.5 
7 5 .0 
141 100 . 0 
Cooperative Education Workshops 
Attended During Last Twelve 
Months 
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Question number nine of the questionnaire related to the attendance 
of the respondents at cooperative education workshops during the last 
twelve months. The data in Table 6 show that 78.4% of the respondents 
attended a cooperative education workshop during the last twelve months. 
Table 6 
Cooperative Education Workshops Attended 
During Last Twelve Months 
Response Number Percentage 
Yes 80 78 . 4 
No 22 21 . 6 
Total 102 100.0 
Areas of Occupational Experience 
Question number ten of the questionnaire was concerned with the 
occupational experience of respondents. Table 7 indicates that the pre-
dominant area of experience for the respondents was in business and 
industry (18.6%). The next most predominant area of occupational ex-
perience was in teaching and instruction (17.2%). Teaching and in-
struction was followed by marketing with 10.3% of the total. 
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Table 7 
Areas of Occupational Experience 
Area of Experience Number Percentage 
Business and Industry 43 18.6 
Teaching and Instruction 40 17.2 
Marketing 24 10.3 
Government 16 6.9 
Manufacturing 15 6.5 
Military 13 5.6 
Service Indus try 12 5.2 
Clerical and Office 9 3.9 
Distribution and Transportation 9 3.9 
Health or Med~cine 6 2.6 
Laborer 6 2.6 
Agriculture 4 1.7 
Home Economics 1 .4 
Other 30 12.9 
No Response 4 1.7 
Total 232 100.0 
Length of Occupational Experience 
Question number twelve of the questionnaire related to the length 
of the occupational experience of respondents. Table 8 reveals that 
45.1% of the respondents had occupational experience of nine years and 
over. In addition, 18.6% of the r espondents had from six to nine years 
occupational experience and 18 . 6% had from four to six years occupa-
tional experience. 
Time Since Occupational Experience 
Took Place 
Question number thirteen of the questionnaire dealt with the recency 
of the occupational experience. The data in Table 9 show that 30 . 4% of 
the respondents had occupational experience within the last six months 
and 17.7% of the respondents had occupational experience more thav 
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Table 8 
Length of Occupational Experience 
Time Period Number Percentage 
Nine years and over 46 45 .1 
Four to six years 19 18.6 
Six to nine years 19 18.6 
Two to four years 10 9-.s 
Six months t o one year 2 2 :0 
One to two years 2 2.0 
Not applicable l 1.0 
No response 3 2.9 
Total 102 100.0 
Table 9 
Time Since Occupational Experience Took Place 
Time Period Number Percentage 
During last six months 31 30.4 
More than six years ago 18 17.7 
From six months to one year ago 14 13.7 
From two years to four years ago 14 13.7 
From four year s to six years ago ll 10.8 
From one year to two years ago 8 7.9 
No t applicable 3 2.9 
No response 3 2.9 
Total 102 100.0 
six years ago. In addition, 13.7% of the respondents had occupational 
experience which took place from six months to one year ago and 13.7% 
had occupational experience which took place from two t o four years 
ago. 
How Related the Coordinator's Educa tional and 
Occupational Background is to Present Position 
Relationship of Undergraduate Degree 
Major to Current Cooperative 
Education Assignment 
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Question number four of the questionnaire dealt with the relation-
ship of the respondent's undergraduate degree major to their present co-
operative education assignment. The data in Table 10 tell that 42.2% of 
the respondents felt that their undergraduate degree major had consider-
able relat ionship to their present assignment and 25 . 5% felt that their 
undergraduate degree major had extreme relationship to their present 
coordination assignment . In addition, 15.7% felt their major had some 
relationship to their present assignment. 
Response 
Considerable 
Extreme 
Some 
Limited 
None 
No response 
Total 
Table 10 
Relationship of Undergraduate Major to Current 
Cooperative Education Coordination Assignment 
Number Percentage 
43 42.2 
26 25 . 5 
16 15.7 
9 8.8 
6 5.9 
2 1 . 9 
102 100 .0 
Relationship of Graduate Degree Major 
to Current Cooperative Education 
Assignment 
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Question number seven of the questionnaire dealt with the relation-
ship of the graduate degree major of the respondents to their present co-
operative education assignment . The data in Table 11 show that 35 . 3% of 
the respondents felt that their graduate degree major was considerably 
related to their present coordination assignment and 20.6% of the re-
spondents felt that their graduate degree major was extremely related 
to their present coor dination assignment. Furthermore, 13 . 7% felt that 
their graduate degree major had some relationship to their present 
coordination assignment. 
Table 11 
Relationship of Graduate Degree Major to Current 
Cooperative Education Assignment 
Response 
Considerable 
Extreme 
Some 
Limited 
None 
No response 
To t al 
Relationship of Occupational Experience 
to Current Cooperative Education 
Coordination Assignment 
Number 
36 
21 
14 
10 
11 
__ 1_0 ___ 
102 
Percentage 
35.3 
20.6 
13.7 
9.8 
10.8 
9.8 
100 . 0 
Question number eleven in the questionnaire dealt with the rela-
tionship of the occupational experience of the respondents to their 
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present cooperative education coordination ass ignment. Table 12 indi-
cates that 46.1% of the respondents felt that their occupational ex-
perience was considerably related to their present coordination assign-
ment and 28.4% of the respondents felt that their occupational experi-
ence was extremely related to their present coordination assignment. 
In addition, 11.8% felt that their occupational experience had some 
relationship to their present assignment. 
Table 12 
Relationship of Occupational Experience to Current 
Cooperative Education Coordination Assignment 
None 
Considerable 
Extreme 
Some 
Limited 
None 
No response 
Total 
Occupational Experience Required for 
Cooperative Education Assignment 
Number 
47 
29 
12 
8 
3 
3 
102 
Percentage 
46.1 
28.4 
11.8 
7.9 
2.9 
2.9 
100.0 
Question fourteen of the questionnaire addressed the question of 
whether the respondents felt that occupational experience was required 
in order for them to obtain their present assignment. The data in 
Table 13 reveal that 64.7% of the respondent s felt that occupational 
experience was required. 
Table 13 
Occupational Experience Required for 
Cooperative Education Assignment 
Response 
Yes 
No 
No response 
Total 
Time Spent by the Coordinator in 
Classroom Teaching Versus the 
Time Assigned for Coordi-
nation Duties 
Number 
66 
32 
4 
102 
Percentage 
64.7 
31.4 
3.9 
100.0 
Question fifteen of the questionnaire related to how the coordi-
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nators spent their time while on the job. Table 14 shows that approxi-
mately half of the respondents time· was spent teaching, one-fourth _of 
their time was spent in administration and about one-fifth of their time 
was spent in coordinating. 
Table 14 
Percentage of Time Spent in Classroom Teaching 
Assignment Versus All Other Activi ties 
Activity Percentage 
Teaching 47.7 
Administration 25.0 
Coordinating 17.0 
Other 10.3 
Total 100 .0 
Time Spent by the Coordinator in Classroom 
Teaching Versus the Time Assigned 
for Coordination Duties 
Student-teacher Ratio in 
Coordination Activities 
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Question number seventeen in the questionnaire asked the respondents 
to identify the number of students they individually coordinated . Table 
15 reveals that the predominant number of respondents (39.2%) were 
responsible for coordinating 10 students. Over 17% of the r espondents 
coordinated 15 students and 9.8% coordinated 20 students. 
Table 15 
Student-teacher Ratio in Coordination Activities 
Ratio Number Percentage 
One to ten 40 39.2 
One to fifteen 18 17 .7 
No response 13 12.7 
One to twenty 10 9.8 
One to over fifty 7 6.9 
One to thirty 6 5.9 
One to twenty-five 5 4.9 
One to fifty 3 2.9 
Total 102 100.0 
Percentage Teaching Classes Not 
Related to Their Cooperative 
Education Coordination 
Activities 
Question sixteen of the questionnaire addressed the question of 
how many of the respondents were teaching classes not related to their 
cooperative education assignment Table 16 shows that 47.1% of the 
respondents were teaching classes not related to their present coordi-
nation assignment. 
Table 16 
Percentage Teaching Classes Not Related to Their 
Cooperative Education Coordination Activities 
Response Number Percentage 
No 51 50.0 
Yes 48 47.1 
No r esponse 3 2.9 
Total 102 100.0 
Specialized Training or Education in Cooperative 
Education or Coordination Techniques 
Received by the Coordinator 
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Question number nine asked the coordinators to identify the topics 
discussed in cooperative education workshops they had attended. Table 
17 gives the most discussed workshop topics in rank order. The most 
discussed topic was the training agreement and the second most dis-
cussed topic was the training station and its problems and challenges. 
Student learning objectives and cooperative education evaluation forms 
were the third and fourth most discussed topics. 
Table 17 
Most Discussed Workshop Topics 
1. The training agreement 
2. The training station 
3. Student learning objectives 
4. The cooperative education evaluation form 
5 The cooperative education program log 
6. Employer relations 
7. Cooperative education funding 
8. The selection process in choosing cooperative education students 
9. Employer benefits through cooperative education 
10. The advisory committee in cooperative education 
11. Principles of a post secondary cooperative education program 
12. Qualifications of a teacher-coordinator 
13. Promoting cooperative education 
14. The future of cooperative education 
15. The administra t ion of cooperative education programs 
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Involvement of Cooperative Education Coordinators in Their 
Duties as Outlined in the Utah State Board of Vocational 
Education's Work Education Guide 
Section II of the questionnaire dealt with the involvement of 
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the coordinators in their own cooperative education programs . The 
coordinators were asked to rate their involvement in fourteen coopera-
tive education functions as outlined in the Utah State Board of Voca-
tional Education's Work Education Guide. They rated their activities 
on a scale of one to five with one signifying no involvement and five 
signifying extreme involvement. Table 18 shows the rank order of their 
involvement in these activities. The greatest participation came in 
the activity of selecting students for participation in the cooperative 
education program. The least amount of involvement was found in the 
activity of writing local policy statements which guide the administra-
tion of the school's cooperative education program. 
Listed below are other activities that the post secondary coordi-
nator mentioned as occupying their time in the performance of their 
duties . They are as follows: An annual coop breakfast for students and 
employers, coordination of activities of other coordinators, training 
other coordinators, evaluation and procurement of materials being used 
by other schools, retailing research, obtaining scholarships, teaching 
retailing workshops and seminars, proposal writing, screening for in-
structors in program, student recruitment, arrangement of departmental 
credit, writing an annual report of program achievements, management of 
program finances, development of cooperative education workbook and 
student advisement. 
Table 18 
Rank Order of Involvement in Fourteen Utah State Board of Vocational 
Education's Guidelines for Cooperative Education 
Guideline 
l. Participation in selection of students in the 
cooperative education program 
2. Placing students in proper work stations 
3. Keeping records and reports of all phases of the 
cooperative education program 
4 . Use of training agreements 
5. Participation in selection of training stations 
for future student learners 
6. Making regular visits to the training stations 
7. Use of training plans 
Mean 
3.81 
3.68 
3.67 
3.574 
3.565 
3.51 
3.50 
... 
---------------------Minimum level of acceptance ~ -------------------
B. Offering a class in related instruction for 
cooperative education students 
9. Participation in public relations programs to 
promote cooperative education programs 
10. Conducting follow-up studies to improve 
cooperative education programs 
11. Participation in an evaluation program to 
determine program effectiveness 
12. Participation in the activities of the school 
cooperative education advisory committee 
13. Using community surveys to determine the direction 
of cooperative education program 
14. Participation in the writing of a local policy 
statement which is used to guide the administra-
tion of the school's cooperative education pro-
gram 
3.204 
3.20 
3.05 
2.51 
2.50 
2.43 
2.34 
t3.5 is the mlnlmum acceptable level of performance as outlined in 
the Utah State Vocational Board of Education's Work Education Guide 
(Appendix B, p . 63) 
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Scale: The coordinators were asked to rate the following activities as 
to their involvement in that activity according to the 
following scale: 1 = no involvement; 2 = limited involvement; 
3 = some involvement; 4 = considerable involvement; 5 = extreme 
involvement. 
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CHAPTER V 
SUMMARY, CONCLUSIONS, AND RECOMMENDATIONS 
The purpose of this study was to determine the job qualifications 
and job activities of post secondary cooperative education coordinators 
in the state of Utah. 
More specifically this study attempted to answer the following 
questions: 
1. What is the educational and occupational background of post 
secondary cooperative education coordinators? 
2. How related is the educational and occupational 
background to the present position held by the coordinator? 
3. What specialized training or education in cooperative educa-
tion or coordination techniques have the coordinators 
received? 
4. How much time does the coordinator spend in traditional 
classroom teaching versus time assigned for coordination 
duties? 
5. How involved are cooperative education coordinators in the 
duties of a coordinator as outlined in the Utah State Board 
of Vocational Education's Work Education Guide? 
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The study included a review of literature, a research study to 
determine the job qualifications and job activities of the post secondary 
cooperative education coordinators in the state of Utah and compilation 
of the research data. 
Information was obtained by means of a questionnaire sent to all 
post secondary cooperative education coordinators who worked in the 
state of Utah during the year 1977. Of the 121 coordinators polled, 
102 (84.3%) returned the completed questionnaire. 
The information gathered was of a descriptive nature and where 
appropriate, the data was summarized by using descriptive statistics. 
Conclusions 
The findings of this study led to the following conclusions: 
l. Over 78% of. the post secondary cooperative education coordi-
nators hold the required educational degree as outlined by 
the Utah State Vocational Board's Work Education Guide (see 
Appendix B, p. 78). 
2. Over 92% of the post secondary cooperative education coordi-
nators have spent the required time in another occupational 
field as suggested by the Utah State Vocational Board's Work 
Education Guide (see Appendix B, p . 78). 
3. Seventy-five percent of the post secondary cooperative educa-
tion coordinators have degrees which exceed the educational 
requirements as outlined by the Utah State Vocational Board's 
Work Education Guide (see Appendix B., p. 78). 
4. Over 78% of the post secondary coordinators have updated or 
increased their knowledge of cooperative education by atten-
dance at cooperative education workshops. 
41 
5. A majority of the post secondary cooperative education coordi-
nators appear to have an adequate educational and occupational 
background. 
6. A majority of the coordinators felt that an adequate educational 
and occupational background was necessary to qualify for their 
present position. 
7. The undergraduate majors of the cooperative education coordi-
nators appear to be related to the coordinators' present 
positions. 
8. The graduate majors of the cooperative education coordinators 
appear to be related to the coordinators' present positions. 
9. The occupational backgrounds of the cooperative education 
coordinators appear to be related to the coordinators' present 
positions. 
10. The coordinators appear to be receiving on-going, balanced 
training in cooperative education through continuing educa-
tion and attendance at cooperative education workshops. 
11. The cooperative education coordinator spends more time in 
teaching than he spends in any other cooperative education 
activity. 
12. The teacher-student ratio in coordination activities per-
mits the coordinator the necessary time to work effectively 
with each student. 
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13. In of the 14 functions considered essential for the success 
of a cooperative education program, the post secondary coopera-
tive education coordinators did not meet the accepted level of 
involvement as outlined by the Utah State Board of Vocational 
Education's Work Education Guide (see Appendix B, p. 78); 
however, the effectiveness or ineffectiveness of the individual 
programs in each school could not be determined . 
14. Post secondary cooperative education coordinators are more 
involved in the day to day activities of a cooperative educa-
tion program than in the long range activities. 
Recommendations 
The findings of this study lead to the following recommendations: 
1. To determine the effectiveness of each coordinator's 
performance, the administrators of each post secondary coopera-
tive education program should evaluate the involvement of 
their coordinators in the fourteen functions of a cooperative 
education program as outlined by the Utah State Board of 
Vocational Education. 
2. To determine their own individual effectiveness, the 
cooperative education coordinators should evaluate their own 
involvement in the 14 functions of a cooper ative education 
program as outlined by the Utah State Board of Vocational 
Education. 
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3. The Utah State Board of Vocational Education should review and 
evaluate its own criteria ·far asseSsing coope~ative educa-
tion programs. 
4. The information in this study should be made available to 
administrators as they evaluate the educational and occupa-
tional qualifications of their present coordinators. 
5. The information in this study should be made available to 
administrators to use as a guide in the selection of new 
coordinators. 
6. Post secondary cooperative education coordinators should become 
more familiar with the long range activities of their coopera-
tive education programs. 
7. Cooperative education workshop coordinators should examine the 
cooperative education workshop topics listed in this study and 
use that information as a guide in determining future program 
direction. 
8. Using the findings of this study as a guide, the post secondary 
cooperative education coordinators should evaluate their own 
educational and oi::·cupational background to give insight in de-
termining their own f uture educational and occupational needs. 
9. The cooperative education coordinators whose occupational work 
experience occurred 9 years or more ago should update their 
occupational experience. 
10. Based on the findings of this study, it is recommended that 
the coord inators spend more time in coordinating duties. 
11. The coordinators should teach more classes that are related 
to their coordination duties. 
12. A study should be made by the individual post secondary 
institutions to determine the effectiveness of their coopera-
tive education programs. 
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APPENDICES 
Appendix A 
Coordinator Functions 
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C. F. Seaverns, Jr. A cooperative education researcher (1974, pp. 18-22) 
Coordinator Functions 
1. To coordinate and supervise the cooperative employment of an 
assigned group of students; 
2. to serve as the liaison official between the cooperative insti-
tution and the employers regarding administrative and operating 
requirements of the program; 
3. to assemble individual inventory records of his students for 
counseling and placement purposes; 
4 . to conduct group orientation meetings for instructional as well 
as review purposes; 
5. to help his students secure initial satisfactory cooperative 
employment as well as subsequent opportunities through the 
placement process; 
6. to conduct follow-up activities regarding all placements by 
regularly checking each student's job performance through 
company visits and individual student conferences; 
7. to solicit cooperative jobs ranging from entry jobs to training 
programs in business, industry, government agencies or service 
agencies depending upon the needs and qualifications of his 
students; 
8. to disseminate occupational information in order to assist his 
students in making wise choices, plans, and adjustments rela-
tive to career planning; 
9. to counsel his students regarding their educational, vocationa l, 
and personal development; 
10. to serve as a referral agent in cases where there are special 
counseling problems; 
11. to make division assignments in order to provide the necessary 
alternation of students on cooperative jobs to insure continuity 
of service to employees; 
12. to maintain functional departmental and personal records and 
reports; 
13. to represent the viewpoint of the department of cooperative 
education on various institutional committees; and, 
14. to vigorously promote, encourage, and recommend the advantages 
of the cooperative plan to the administration, faculty, students, 
employers, .... guidance counselors, community organizations 
and the public to insure their suppor t ive efforts and, in 
general, to enhance the growth of cooperative education. 
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Coordinator as a Professional Worker 
1. Has adequate educational training (bachelor's degree minimum), 
preferably in the field of the students under his jurisdiction; 
2. desires to secure prof essiona~ training in counselor education 
and related fields; 
3. has occupational experience in fields other than education; 
4. possesses a genuine interest in education and administration 
as a career. 
Colorado State Board for Community Colleges and 
Occupational Education, p. 9 
Functions and Duties of the Coordinator 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
* 
determine community needs 
assisting the student in the identification of career goals 
and objectives 
recruiting and selecting student-trainees 
selecting training stations 
placing students correctly 
providing general and job-related instruction 
establishing and maintaining a youth organization 
coordinating the classroom experience with on-the-job 
experiences ..• using training agreements, training schedules, 
and training plans 
communicating effectively with the many public servants 
establishing and maintaining functional advisory committees 
assisting in program planning and budgetary activities 
providing a system for continuous program evaluation 
providing for professional development 
A teacher-coordinator should spend two to three hours a day in 
direct coordination activities. This is based on one hour per week 
for every two students enrolled in the program. 
North Carolina--State Department of Public Instruction- -
Division of Vocational Education, Trade and 
Industrial Education, 1963, p . 3 
It is his duty (coordinator) to promote interest in the program, 
organize his classes, develop and organize instructional material, 
place students in employment according to their interests and qualifi-
cations, and to do follow-up work among employed students. In prac-
tically all cases, ~e also supervises the related studies of his stu-
dents, thus, serving in the dual capacity of teacher- coordinator. 
State of Washington and Coordinating Council for Occupational 
Education--Guidelines for Cooperative Vocational Education 
in Community Colleges, 1972, pp. 6-7 
Duties and Tasks Performed by 
Instructor-Coordinator 
1. Guidance and selection of students. 
2. Placing students in training jobs. 
3. Assisting students in adjusting to their work environment. 
4. Improving training done on the job. 
5. Correlating classroom instruction with on-the-job training. 
6. Assisting students in making personal ad j ustments. 
7. Directing vocational youth organizations. 
8. Providing services to graduates and adults. 
-providing guidance and placement services for graduates . 
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-participating in the planning and operation of adult education 
programs. 
9 . Administrative activities 
-planning program objectives. 
-research and planning surveys. 
-organizing and working with advisory committees. 
- planning curriculums. 
-communicating school policy. 
-preparing reports . 
-budgeting. 
-participating in professional meetings. 
10. Maintaining good public relations. 
Occupational Experience 
A coordinator should have one to three years in an occupational 
field. Consideration should be made as to the quality, variety and 
recency of the work experience. 
Educational Requirements 
Technical course work in the occupational areas of interest is an 
essential requirement. Instructor-coordinators are usually required to 
have completed cour se work in educational psychology, teaching methods, 
tests and measurements, etc. In order to organize, administer and 
direct various activities, vocational education course work is needed in 
the following areas: or ganization and administration of cooperat ive 
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vocational education, philosophy of vocational education, occupational 
analysis and course construction, vocational guidance, student teaching, 
and adult, post-secondary and other specialized course methods . 
Instructional Materials Laboratory--University of Missouri 
Techniques of the "Coop" Method, pp. 100-101 
Teacher-Coordinator Competencies 
1. Qualification Requirements 
-minimum is full certificate requirements. 
2. Professional Involvement 
-belongs to appropriate professional organizations. 
3. Faculty Relationships. 
-orientation of faculty and acquaint faculty with programs. 
4. Club Orientation 
-complete understanding of youth organizat i on and utilizes 
its activities as supplemental learning experience. 
5. Public Relations 
-public relations activities are extensive and effective in 
i nforming total community. 
6. Personality Rating 
-personal qualities that contribute to the best human relations. 
7. Professional Improvement 
-staff participates in In-service education--secures up-to-date 
experience in field--up-to-date on current developments . 
8. Community Involvement 
-staff participates in community affairs and is a good citizen. 
Utah State Board of Vocational Education, 1976, pp. 13- 14 
Tasks Required for Work-education-
Teacher-Coordinator 
Emphasis Guide 
Major Minor 
T 
T 1. 
2. 
understand objectives and procedures of work education 
sell the (w.e) program to 
a. school adminis t rators 
b. businessmen as groups 
c. employers ind i vidually 
d. parents in groups 
e . students in groups 
f. parents indi vidualls 
g. students i nd ividual ly 
h. teachers and counselors 
Emphasis Guide 
Major Minor 
t 3. 
t 4. 
t 5. 
T 6. 
T 7. 
t 8. 
T 9. 
10. 
T 11. 
12. 
T 13. 
T 14. 
T 15. 
T 16. 
T 17. 
t 18. 
t 19. 
20. 
21. 
22. 
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determing the need for work education program 
a. student 
b. employer 
c. community 
d. occupational data 
establish good faculty relations 
work within the administrative organization 
identify, obtain and develop adequate training stations 
identify and recruit students who will benefit most 
from the work education program 
arrange orientation programs 
student selection in work education 
understand applicable labor laws 
develop and utilize training plans. 
provide a program of sponsor development 
develop and ut i lize effective techniques in observation 
schedule and make 
develop and teach the work education related 
instructional program 
use a system approach to occupational training 
determine the guidelines and operation of the 
advisory council. 
establish a total work education program 
evaluation criteria 
know how to apply for federal funds 
understanding funding systems 
develop and initiate good public relations 
placement and follow-up 
Educational Requirements of 
Distributive Educa tion 
Coordinator 
The teacher-coordinator must (1) be trained in vocational education 
with a thorough background in professional education subject mat ter and 
the technical.subject matter of the distributive field and (2) he must 
have a backgr ound of occupational experience that provides him with the 
necessa r y skills and knowledge t o work with the business community in 
a climate and atmosphere f amiliar to the businessman (Distributive 
Education Coo rdinator Handbook, 1972, p. 32) . 
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G. K. Howe, Professor, Cooperative Education, Northeastern University 
Boston, Massachusetts, 1974, pp . 70-72 
Below is an outline of a time schedule t o help organize the time of 
a coordinator, so that he may more effectively help his students. 
Countdown Time Schedule and Description 
of the Basic Functions a Coordinator 
Must Complete Each Quarter 
13 weeks 
10 weeks 
9 weeks 
8 weeks 
I. Interview each student (time allotted per student de-
pends on the number of students to be interviewed ) 
A. Attend registration and have student sign up for 
individual interviews . 
B. Determine student's experiences while at work 
and focus these experiences on student's needs. 
C. Determine if present job is satisfactory or if 
there should be a change of career direction. 
D. Reschedule appointments if more time is needed. 
E. If a change of career direction is desirable: 
1. Assist student in determining his /her 
career goals . 
2. Get student information for data sheet. 
3. Sign up students for interviews at target-
date-time (5 weeks before the change). 
4. Discuss the possibility of the student 
working away from home. 
5. Inform students of early on-campus interviews 
with away companies (6 weeks before the change). 
6. Determine number of job interviews the students 
want to go to (normally three or less). 
II. Visit Companies 
A. Find out, preferably from each student, exactly 
what one does on the job. 
B. Determine company policies and programs, salary 
schedule and plans . 
C. Train supervisors and company personnel about the 
goals and objectives of cooperative education. 
D. Discuss student growth patterns and determine 
whether assistance might be provided. 
E. Locate, inspect a~d evaluate new companies . 
F. One week each quarter should be scheduled for 
visiting companies away from the local area. 
8 weeks 
6 weeks 
6 weeks 
6 weeks 
6 weeks 
6 weeks 
5 weeks 
TARGET 
DATE 
TIME 
3 weeks 
2 weeks 
1 week 
AND INTO 
NEXT 
QUARTER 
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III. Out of State Firms Interview on Campus 
IV. 
v. 
VI. 
VII. 
VIII. 
IX. 
X. 
XI. 
XII. 
XIII. 
XIV. 
A. Arrange for away companies to visit the university 
to interview prospective candidates. 
B. Host on campus interviews by away companies. 
Call each company to find out personnel needs for 
the next change-over. 
Assemble listings of all prospective job openings. 
Assemble listings of all students needing jobs in 
alphabetical order by class and by major. 
Preselect companies for students to interview for jobs. 
Discuss preselected company interviews with students 
to verify student's interest, provide letters of intro-
duction and specify two-week interviewing period within 
which time students are to interview and then inform us 
of their order of preference. Companies are asked, 
similarly, to provide us with their preferred order of 
student acceptability . 
Call companies and confirm student placements. 
Reschedule those students who have yet to be employed. 
Student final exams-Regroup, solve special placement 
problems. 
Plan out schedule for next quarter. 
Type up interviewing notation sheets for next quarter. 
Set up interviewing schedules for registration day of 
next quarter. 
Complete student placements, if necessary. 
College of San Mateo, 1974, pp. 3-4 
Cooperative Education--Coordinator 
Responsibilities 
Spring 1974 Cooperative Education Coordinator Activity Outline--
Meet with each student to discuss his potential opportunity for 
learning at the work station to answer questions about cooperative 
education requirements. Credit is given for learning on the job not 
because the student has a part-time job. 
Week 5 
The student should bring to this interview a prepared job descrip-
tion or classification form and three or more written objectives for 
the Co-op Ed. course. When the objectives meet with your approval, have 
the student transcribe them neatly ·onto the Cewe agreement and sign the 
form. Give the student a copy . 
Dis cuss with the student his proposed term project . 
Encourage the student to contact you at any time a problem arises 
on the job . 
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Visit each student's work station for the purpose of reviewing his 
objectives with the employer. Have the employer sign the Cewe agree-
ment form and make a contribution to the objectives if he wishes. Have 
employer indicate student's weekly work hours on the form. Leave a 
copy for employer. 
Week 8 
Solicit the employer's cooperation and encourage him to provide 
the student with optimum educational opportunity on the job. The 
employer is a "Do-instructor . " Discuss the student's performance on 
the job, and invite the employer to contact you if any problems arise 
or if he had suggestions for helping the student or improving the pro-
gram. 
Submit grade and completed Co-op Ed. office copy of Cewe agreement. 
Midterm 
Conduct a follow-up interview with the student, discussing the em-
ployer's comments. (Summarize and record in student folder.) 
Help student with the term project. 
Collect and read student term projects. 
Obtain evaluation from the employer regarding student and 
achievement of objectives. 
Week 14 
Discuss with the student his evaluation and term project. Assign 
11 Credit" or "no credit" grade and appropriate units--1 for each five 
hours worked per week. 
End of Finals 
J . lv. Wilson, Center for Cooperative Education 
Northeastern University, pp. 4-5 
Coordinator's Activities 
In collaboration with the individual student, goals are established 
that are responsive to the needs of the student. They may be goals 
which focus upon career development, upon personal development, or upon 
social development. They will surely, however, be consistent with the 
student's total education program. Once the student's learning goals 
have been explicitly stated, it is the coordinator's responsibility 
(again, often in concert with the student) to identify appropriate work 
experiences and work environments which offer the greatest likelihood 
of helping the student to achieve his educational objectives. Although 
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appraisals will be made throughout the work period, major attention 
will be given to evaluation at the conclusion of the experience. The 
employer submits an evaluation of how the student performed on the job. 
The coordinator is responsible for taking this information and trans-
lating it to the student in terms of his educational goals. He is also 
responsible for helping the student to assess his total experience, 
relating that experience to his educational and developmental goals. 
This assessment is used to guide the student ' s future learning efforts. 
W. B. Mosbacker, Professor of Professional Development 
University of Cincinnati, Cincinnati, Ohio, pp. 33-37 
The Role of the Coordinator 
Doctor Mosbacker has divided the role of the coordinator into five 
areas. The first area is the career-planning process, where the career-
counseling-guidance role assumes great importance. It is explained in 
outline form below: 
(Student) 
Career Planning 
Self-analysis 
Career analysis 
Synthesis 
Implementing 
Career Plans 
Verification 
Return to Self-
analysis etc. 
Career Counseling Guidance Role 
Initial Group Guidance 
Teaching Professional Prac-
tice I (Pre- employment class) 
Individual Counseling 
Initial pre-placement 
interview 
Pre-referral interview 
Referral interview & 
placement 
Follow-up activities 
Visit students on 
assignments 
Regular conferences with 
employers 
Post assignment interviews 
Adjunct Coordinator 
Functions 
Solicit cooperative 
assignments ranging 
from entry jobs to 
carefully structured 
training program 
Maintain maximum 
availability to 
students 
Assemble individual 
inventory records 
of s tudent s 
Maintain functional 
depa rtmental and 
per sonal records & 
reports 
Return to Self-
analysis etc. 
Final Group Guidance 
Teaching Professional Prac-
tice II (Capstone Occupa-
tional goal class) 
Terminal Individual Counseling 
Wrap-up Interview 
Disseminate 
occupational and 
career guidance 
information 
The second area is the role the coordinator play in Employer 
Relations. This includes such responsibilities as: 
1. Fostering the development of the best 'university-corporate 
relations. 
2. Providing assistance in developing and establishing training 
programs for cooperative students. 
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3. Acting as consultant to employers in times of student training 
needs and as problems arise. 
4. Providing employers with effective guidelines for working with 
cooperative students to meet their specific needs. 
5. Providing for mutual consulting in terms of periodic workshops. 
Thirdly is the role of the coordinator as a Faculty Member. 
1. Serving as the campus expert in the professional field of 
cooperative education. 
2. Continually endeavoring to establish continuity between the 
Coordination Department and the academic faculty and staff in 
areas of mutual concern. 
3. Providing regular feedback from employers to university adminis-
tration and faculties. 
4. Contributing to the effective administration of the program 
of the Department of Coordination. 
5. Contributing new ideas and concepts for improved departmental 
and university programs. 
6. Representing the viewpoint of the Department of Coordination or 
institutional committee. 
7. Vigorously supporting and recommending the cooperative plan 
t o new faculty members. 
8. Being an effective exponent of the cooperative plan and of the 
universi ty in the community. 
9. Actively participating in community betterment. 
The fourth area of concern to the coordinator is his role in the 
Professional Field of Cooperative Education. The related concerns are 
as follows: 
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1. Conducting sound research projects to support development and 
to evaluate performance in the field of cooperative education. 
2. Publishing articles and books related to cooperative education. 
3. Participating in related, professional associations and 
assuming leadership in these organizations. 
The final area is not to be considered a coordinator's role but 
a responsibility that permeates all the previous roles that have been 
described. This is referred to as the continuing responsibility of the 
coordinator for his own Personal Professional Development. This 
includes: 
1. Supplementing academic background with related courses and 
experiences. 
2. Reading job-related publications regularly and participating 
in job-related lectures and meetings. 
3. Practicing what is taught and counseled--personal career 
planning. 
Appendix B 
Utah State Board for Vocational Education 
Work Education Guide, Section K 
Assessing Work Education Programs 
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ASSESSING COOPERATIVE WORK EXPERIENCE PROGRAMS 
Patterned After Oregon State Model 
Introduction 
Cooperative \-Jerk Experience 
Education Profile 
Written Local Policy Statement 
Advisc·ry Committee 
1 
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ASSESSING COOPERATIVE WOllK EXPERIENCE PROGRAMS 
Introduction 
This assessment has been designed to: 1) provide an overview of k'ey elements; 2) provide 
districts, schools, or departments a means of determining the status and needs of their 
programs; and 3) establish yearly goals, hopefully for five years in advance, to mee't their 
needs in cooperative work experience education programs. 
A suggested approach is by utilization: 1) as a self assessment, 2) as in-school team 
assessment , and 3) as an out-of-school team which is aware of other school programs 
throug hout Utah. After each has complete assessment of each element and criteria, a 
comparison of results will lend strength to the final assigned assessment . 
Directions for Completing Profile 
Assigned assessments are on a zero to five scale, a rating of zero indicating nonexist~nce 
and a rating of five being ideal. The rating for each element is determined by adding the 
assigned assessments for the criteria within the element and dividing the sum by the number 
of criteria within the element. The values for each element may be transferred to the 
profile sheet found on page 2. .<.fter all the ratings have been plotted on the profile sheet, 
con.1e ct the points to present a -,Jraphic picture of the program. This rating form could be 
used many different times by using different colored pencils for different years and different 
types of marks for self, in-school, and out-of-school assessments. 
*As defined in Utah, Cooperative Work Experience Education is a planned program consisting of a student with an 
occupational interest enrolled in a related vocational class (a cluster program or diversified occupations). 
coupled with realistic on-the-job training which reinforces the interest and vocational class of the student. 
COOPERATIVE WCRK EXPEillENCE EDUCATION PROGRAM ASSESSMENT 1'1\..IF ILE 
5 
3 
2 
0 
I 
____________ E_L_I ·_:~_I E_: N_·_r_-_I_V_II_Il_ ...:._.:rEI\ ' ·' Jt: ,\_L_I_~_li_, I ~_Y_Sl_· ._y~_F .. _~I_h_tt_i __ _ 
PHILOSO I'I l\' : 
---rOc~lopmcnt or a written local policy s tatement to provide management Uircdion for ~.:oopcr,ltl v -.: wo rl. '-· ·.: 1ocricut.:c 
e<lu<:atinn is a requi s ite to consistency in program operation. The need for a comprchcnsh·c written loca l poli cy state-
ment is pcrlmps greater in cooperative work expe rience education than in any other component of the total f:choo l 
cu rricu lum because of the necessity for harmonious working relationships with large uumbcrs ol gr·Jup;;. 1~ '-Om prchenslve, 
well-written local policy statement provides the professional staff with a set of guidelines which are to be foll owed in 
the operation of the program and Indicates clearly who Is responsible for what. 
ASSESSMENT CRITERIA: 
A. A written local policy statement has heen developed to help 
In administering cooperative work experience education. 
B. The written local policy statement Includes: 
1. The educational philosophy of the school. 
2. The schools' philosophy of vocational education. 
3. The schools' philosophy concerning coope.ratlve 
wotk experience education. 
4. The objectives of the cooperative work experience 
education program. 
5. The administrative relationships. 
6. The organization and utilization of advisory committee. 
1. Program evaluation procedures. 
n 
ASSESSMENT 
543210 
543210 
543210 
543210 
543210 
5 4·3 2 1 0 
543210 
543210 
KEY REMARKS 
ELEMENT- ADVISOltY COMMITTEE 
----------------------------------------------------------------------------·- ---------------------------
PHIL.CoSOPHY: 
- -A-fun<.:llrinal L:Ommunlt}' ac.Jvlsory committee can greatly facilitate the cCfcctlvc OJX! ration o( a cooper:Hivc work expe rience 
c.lucation prngram. Some of the functlooos performed by n loc3l advisory commltt~e Include: (I) assisting with com munity 
s•JrvC}'C, (2) puhllclzlng the progt·am, (3) locating training st ;: tion:; , ('I) as~ lst In dcvclnpme m ·. f currl cuhor•. , i)) ""' !s t -
Ing In evaluation- It Is very Important that the committee Is only advlsoty In character. It h"' no administra tive or policy-fanning power, -----
ASSE1;SMENT CRITERIA: 
A. A local advisory committee has been organl.zed to give 
guidance and direction to the program. 
B. 11oe local advisory committee: 
. 1. Includes representatives of business, labor, students, 
an<J the public. 
2. Is Involved In determining commWIIty situations and 
needs. 
3. Is Involved In publicizing and promoting the program. 
4. Is Involved In evaluation of the program. 
5, Is Involved In developing employment opportunities. 
6. Advises on program objectives and course content. 
C. Dulles and responsibilities of advisory C>mmlrtee members 
are outlined In writing and arc being foit.Jwcd. 
D. tv.lnutes of advisory committee meetlnga are sent to the 
appropriate administrators. 
E. Agendas are sent to members and appropriate 
administrators prior to the meetings. 
ASSESSMENT 
543210 
543210 
5 4 3 2 I 0 
543210 
543210 
5 4 3 2 I 0 
543210 
543210 
543210 
543210 
-- --·- ----------------+----1 
AVERAGE TOTAL ASSESSMENT 
KEY REMARKS 
-· ---- ·-- - ·---·-------·-----------+-----L-.. ____ . 
r-----·- ·-----------------------f_iL_E~' M_E_' N~T~--c~·o~M~M~u~N~l'~f~Y~S~U~Il~V~~~·y~---------------------------------, 
PUILOSOPIIY : 
T" ascertain future job va cancies and to develop appropriate ·curricula to properly pre(\He Its graduates for entry 
Into these jobs, educators must utilize the information provided by manpower and <kill surveys. Although the re are 
so,vc ral mea ns of obtaining the desired information through a community survey, It Is best achie ved by making 
presentations person~lly before civic organizations, service clubs, and business and professional groups. 
ASSilSSMENT CRITERIA: ASSESSMENT KEY REMARKS 
A. A survey of appropriate businesses and flnns In the com-
munlty has been conducted. 543210 
B. The community survey Includes: 
.J, Population of the community by sex and age groups 
present and projected. 5.f32!0 
2. Population of the work force by sex and Industry, 
present and projected. 543210 
3. The number of jobs available, present and 'projected. 543210 
... The total number of tmlnlng stations meeting minimum 
standards. 543210 
5. The existence of labor unions and company policies 
prohibiting the hiring of student learners. 5.f3210 
I c. Potential names of persona to contact tor advisory 
committee use. 5.f3210 
'1. The names of personnel capable of s"rvlng as 
training station sponsors. 5.f3210 
· AVERAGE TOTAL ASSESSMENT 
I__-- -·------------1-__ _J___ __ _ 
---- -- - -- --- --- --··-
. . 
/ 
ELE~IEI'\T • THAIN lNG 5'1 t>TIONS 
[ 
r!IIL•"·li'IIY: 
------ ------·· - ------
- - ··II,C-il.;init't; ::>Hlllon ls the lnl~incss csto.hllshmc.:nl tn the co1nmunlty where the student p.;utlcl jlo:lt c::o in on-the- joh 
.·:..: tidtlt::-.. Not all huolncss cstabll shn~cntfl arc appropriate as training st;Hions, and not ull employers make gooJ 
f rain lug ~i\JIISors. The cooperative work experience teacher-coordinator must evaluatl! }X)lCnlial training stations, 
, lliitilti .. Hil•t; srudi!nts' needs, interests, and abilities. · 
--.'8 ::ss-:.-IE-· ;--r-r_C_I_\1_1 __ t::_R_IA_: ----------------y--A_S_S_E_SS_M_E_NT_-,-___ K_E_Y ___ R_E-~--1-o\_RK_S_~-------j 
A. A well planned nnd systematic method of selecting t(lllnlng 
stations Is being used. 
n. The advlsoty committee is involved with the selection and 
approv~l of training stauc.na. 
C. Personal contacts ore made wlth all finns wanting approval 
ns a training station. 
0.. The employers have an interest ln training the student. 
E. 1l1e training stations have a good reputation and are accepted 
lly the community as reliable, respected ttrrns. 
F. The tralnlllg stations provide opponunltles for well-
organized and varied lean1lng situations. 
G. Employers ore thoroushly informed concerning the p.a.rposes 
of the cooperative work c:xperlencc program. 
If. The trainlllg station provides the f'tudcnt learner with 
a(h.!qu:nc supcrvlslor& by the on·the - job l.1structor. 
1. All training stations hD\'C slb'llCd a memorandwn of agreement. 
J. The training sto:Hions pay the minimum wage for student 
learners. 
K. The tralnlng stations offer opponunltles for advancement 
within the establishment. 
AVERAGE TOTAL ASSRSS~lENT 
5.3210 
543210 
543210 
5 4 3 2 1 0 
5 • 3 2 I 0 
5 4 3 2 0 
5 4 3 2 0 
54 3 2 0 
s•321o 
5 4 3 2 I 0 
5 4 3 2 I 0 
S -1 :l ! I ll 
- ----- ----- --------------'------···--'---· . 
. -- ·--- ·-· 
ELEMUNT - STUDE SELUCI"ION r ·-- --· -·--· 
I PHILOSOI'IIY: . 
-,;[UilCnl selection shoulll be nn outgrowth of recruitment to ensure that all potential cooperative students are lamlllar 
wllh the pro~: ram. Student selection should be composed of three clements. These three elements arc (I) student 
application forms that provide background Information, (2) the student's personal cwnulallve record which provides 
su~h Information as school grades and credit, vocational goals and Interests, and (3) the student Interview, conducted 
aftur all other pertinent data have been complied. 
ASSESSMENT CRITERIA: 
A. The school has a definite plan for screening and selecting 
students Into the program. 
u. The teacher-coordinator conducts persons! Interviews with 
each Interested student. 
c. Interested students f111 ·out an appllcatlon form. 
0. Students are at least 14 
training begins. 
years old when the on-the-job 
E. Students have an occupational goal In the area of training. 
F • . The uchool counselor has been consulted In determlnlng 
capable and qualified students. 
AVERAGE TOTAL ASSESSMENT 
ASSESSMENT 
543210 
543210 
543210 
543210 
543210 
KEY REMARKS 
V · 
.-------------------------------~E"·L=I·;~M~E~N~T_--=S1~·~ui,~_;N_T __ P_L_A_C_'E_' N_1_E_N_T _____________ _ _ 
PliiLO!iOI'IIY: 
- · ·-\vh-llc:lllrct:t sollcltatloil is the tllcans of loL:~tint~ most training stations, the counlina tor s hould avail him :-;cH or C\'Cf}' 
;~ ·. ;;,; nuc tJi a~slstancc •n his ~earch for appropriate locations. Some avenues of asslstaucc"' open to the coordln.:uor 
indwk: tli(.; ad"isory committee, state employment ticr\·icc . conunw1iry 6\!tvlcc organizutions, and info rmation col-
lcc l ~ tl du.-iu~r the community survey. When srud~nts are not placed In accordance with their own special needs and 
dl!sircs, tla::y will not likely wont to continue in that trnt..nlng station. In some case·s, the employer may become 
· tHssatlslied with the pro~: ram and may not wish to cooperate in the program. 
ASSESSMENT CRITERIA: ASSESSMENT 
A. The students hove been Interviewed by the employer before 
being employed. 5 4 3 2 I 0 
n. · Instruction !Jus been glv(:n students .on applying for· a job and 
employe r-employee relations hclore the student begins work. 5 4 3 2 I 0 
c. Employers have been furnished names of students Interested 
in the type of job avaUable In his training stat ion. 5 4 3 2 1 0 
D. The !Ina! selection of the student Is made by the employer. 5 4 3 2 1 0 
E. Students work a portion of the regular ochool day, 5 4 3 2 I 0 
AVERAGE TOTAL ASSESSMENT 
KEY REM~ IlKS . . 
·., 
I!LEMliNT - Tl\AINING rLANS 
PIIILOSOPIIY: 
I he purpose of the training pJan Is to Oll;Dnlze the instruction ond to correlate classroom learning and on -the- job 
training. The teacher-coordlnotor, the employer, the tralnlng sponsor, nnd sometimes the student, togethe r 
dctcnnlnc the fipccUtc learning experiences which will tx.: provided on the job and the spec Ute related learning 
whl ch will be covered In school. A general plan for the job rotation and sequencing school instruction will serve 
as a guide in correlating on-the- job training and classroom learning. 
ASSESSMENT CRITERIA: 
A. A wtlnen training plan which lists learning activities he a 
been developed. 
B. The training plan has been developed jointly by teacher-
coordinator ond employer. 
C. The training plan provides for rotation among dllferent 
skills. 
D. The training plan contains provisions for keeping a record 
of srudent's on-the-Job experiences. 
1!. An Individual training plan has been developed for each 
student. 
P. 1l1e training plan lists the related Instruction that the 
school will provide that correBJDnds to the on-the- job 
experience. 
G. The employer, student, school official and parent have 
signed a copy of the training plan. 
H. The employer, student, school official and parent have 
received a copy of the training plan. 
AVERAGE TOTAL ASSESSMENT 
ASSESSMENT KEY REMARKS 
543210 
543210 
543210 
543210 
543210 
543210 
543210 
--------------------------------------L--------~------------------- - ---
01) 
liLEMiiNT - TIIAJNINL .GilliliMiiNT 
PWLOSOPIIY: 
-aliCL:OOrt.Ilnator IJ1U&t moko o continuous c!fon to malutaln o tro.lnlng emphasis tn cooJlCl1ltlvc work cxpcrlcncc education 
programs. This is partly achieved through the training agreement. The tr ..linlng agreement Js a written statement of 
the training commitment which Js expected of each of the pa rtlcs Involved - the employer, the school, tht: swdent, and 
the rnrcnts. The training agreement should be signed by each of the parties mentioned o.nd a copy should be given to 
cnch of them at the time the student Is placed on the job. 
ASSESSMENT CRITERIA: 
A.. A wrinen training agreement between the school and the 
employer which lists specUic responsibilities of the 
panles or Individuals Lnvolved has been developed. 
8. The tratnlng agreement contains responsibilities of the 
student, employer, school and parent. 
C. The training agreement has been developed jolnt1y by the 
teacher· coordinator and the employer. 
D. The training agreement contains the duration of tbe 
trulnlng period. 
E. The tra ining agreement contains the schedule of work and 
school (mlnlmum and maximum hours of work:). 
F. The training agreement has been signed by the student, 
parent, employer, teacher-coordinator and school 
admlnlstratlon. 
AVERAGE TOTAL ASSESSMENT 
ASS ESSMENT KEY REMARKS 
543210 
543210 
543210 
543210 
543210 
543210 
'I 
FLI'MFNT - llEt.·\TEI> CLA~SilOOM INSTJlUI"I"ION 
--~----, 
PtiiLOSOriiY; 
---,lci:Cffii "n•lollctllnstructlon' ' n:fcru to an in-school progt"alll uf ln titrut.:tlon for studcms enrolled lu the cooi~l"ittivc 
work cxpc:rlcncc education program. It rcferti to Instruction that correlates with the sludcnt"s work cnvirouuJcut. 
In COOJICCJiivc work experience education programs two major types I)( rchucd instruction an: l 'i t d. The fir ~! n•nsiH~·. 
of unlts of s1udy that relate to tho studcnt 1B job and Includes the h:chntcal knowledg:c they need ll• l11llr develop l :.:dm h:.o.ll 
compclepcy. The second type consists of units related to the: student - teamer work and lnduc:i<.:~ ohc srudy ol i.u.ili.ll . 
r<'latl~ns, ~ontli&nknt ion anJ "'ork ;:uljustmcnt . Titis .fornt :appl ics only to the Sl'l.:OnJ type 1 isteJ :1hon•. 
ASSESSMENT CRITERIA: 
A. The school provides sufficient Instructional material::; to 
supplement the teaching or related classroom Instruction. 
B. A Ubrary which provides up-to-date reference materials 
related to areas of work ln which students are being 
trained ls provided. 
C. Books and references are located ln the classroom or 
adjacent to lt. 
D. A definite budget has been established for purchasing of 
books and reference materials. 
E. Retoued Instruction consis ts of both Individual and group 
ln:~tructlonal procedures. 
F. Related Instruction is organized so material relevant to 
all students Is presented and Ume Is stl!l ova liable for 
Individual Instruction ln the specUtc occupations. 
G. Related Instruction Is based upon lndtvJdLoal needs. 
AVERAGE TOTAL ASSESSMENT 
ASSESSMENT 
543210 
543210 
Si3210 
543210 
543 _210 
543210 
543210 
KEY R~M l.JlKS 
FLFMFNT- TRIIININ, Tfi'I'IOl VISITIITIONS 12 r-~-------------------~~~~~~~~~~~~~~-----------------------
PHILOSOPIIY : 
lr Is generally recomme nded th:1t coonllnators visit each tral~lng s t1Uion pe r s ona lly at least 3 t i1:-cs during the term to 
t:hcck student progress and to plan on-the-job and ln- schoolleamlng e xperiences which com pliment ea ch othe r. An 
imrortant purpose of the coordlnotor's bi-weekly calls on the training sp:msor Is to evaluate student outcomes. During 
these calls the coordinator learns whether or not lnstructloo ls contributing to the development of occupational competence. 
! -SSESSMI'NT CRITERIA: 
A • . The teacher-coordinator haa an organized and systematic plan 
for visiting students at their training stations. 
B. When maklng a vlslt. the teacher-coordinator determine• 
employer satisfaction. 
c. VIsits to students are based upon IndividUal needs. 
D. The teacher-coordinator plans his vl&lta and notUlea the 
training stations 1n advance. 
E. When making a visit, the teacher-coordinator d.lscussea the 
training plan with the on- the-Job sponsor to detennlne 
student progress and needed revisions In on-the-job 
exp::rlences and related Instruction. 
F. When making a vistt, the teacher-coordinator observes tho 
student at work. 
G. The teacher· coordinator records his observations made 
during visits to students at their training stations. 
H. Conferences with employers are made 6way from the 
srudent and his work area. 
1. The teacher· coordinator lnvttes the guidance personnel tn 1 
his school to accompany him on some visitations to tralnln&' 
stat~ ns. 
J. The teacher-coordinator plans a weekly schedule for on-
;~:i\~I~s~ ~:~~~c~i~r~ of tJle results is 
ASSESSMENT 
543210 
543210 
543210 
; 
543210 
54 3 2 1 0 
I 
543210 
5 4 3 -2 1 0 
543210 
543210 
543210 
--------------------------- ---------+---- ----
KEY REMARKS 
13 
.. --- ---------------·-----------------·-- . - - ··- ---·- -- -
rllll.f>SO I'IIY: 
-x-:-y;:!Citlof rta.brds nnt.J reports wi1J keep the toorclinator l11f011~1Cd OU nJI ph:tSCS of progro:un or,.~ r ... t itoil. 1\ H1.111il• r of r~.:conb 
.-.11d rcJiorts arc rt.:(jUlred lor rc!J:ular prog-rum operation. Others provide: background infonu<Jtlon tll:lt lc~HI to guoti manugcmcnt 
tcchniqocs. Required records lndut.lc tiUCh things as dally work rcpons. trulnlng agreements, employer rating s .• c-c; t , tr~lalng 
plans, annu:J\ 1·~.:pons, and follow -up of graduates. ln.formationul re~.:orW include such things as ztudcilt appltcatl•ln~ , cc,a;lmu· 
nlry survey lnfonnotlon • ond student achievement records. 
1--------------------..-------,,-----------·--- -
ASSESSMENT CRITEIUA: 
A. necordti and reports of the employer• a rotlng of student 
progress are maintained lly the teacher·coordlnator. 
8. Individual training plana and training agreements are on 
fUe for each student. 
C. Records and reports of visitations of students at the 
ASSESSMENT 
543210 
543210 
tralnlng station arc maintained by the teacher-coordlnator. 5 4 3 2 I 0 
D. Placement records of fanner student& are maintained 
by the teacher-coordinator- S 4 3 2 1 0 
E. Individual student's on - thc - joh hours whUe enrolled 
In the program are mainta ined. 5 4 3 2 1 0 
f. A set of student report& 1md records are turned over to 
the guidance personnel at the end of the year ao that they 
can _be included tn the student• a pennanent llle. 5 4 3 2 1 0 
AVERAGE TOTAL ASSESSMENT 
KEY REMARKS 
L------------------'-------'"-------- -- ----
I'IIII.IJ~. t•l'IIY: 
- :; li ! l·; •~t j)ru;:n.: ~ : : i..n at.qulrinR occupatlonill cup.lhilhlcti anll~..umpctcudc~ 1:-o the lusb fur c \·~hl.lli.Ja Ia t.·uoJ.Cli•l;\· ... ~ work 
l:\J ·t.·ril:ncc c. ducatlon. EvOtlu.ttlun lb n mcal-iurc of the lk~~:rcc to whlc:h the stm.lc:nt has :u.:hh:vcU the uhjc..:tivcs of the 
lrHinlng and lnstLlJCtlon. The purpose of evaluation Is to dctcn)l(l!(.: whether or not the studcnt l.r::: compe[Cnt in tlu: occu-
pation, to \'l·nfr that thl· lcurnlng t:xpcrtcucctJ were cHc.:tl·l(. in tk:\ ·dnping- occup.ttlona1 ~apahilio!t::O and compell:l•dcs. 
ant! to ldc:nlily areas or •trcn~;ths and weaknesses In order to plan further lnstruc!lou. · 
r ------- ... ---~-- ---------...---------- r------ ----- ----- - ---
AssEssMENT CIIITEI\IA: 
A. · Students rcc<'lvc hl~;h school credits for the work per-
formed at the training station. 
D. Employers have the responsibility for rating the on-
the- job achievement of the students. 
c. The teacher-coordinator supplies the employer with 
ra!lng sheet that lists the desirable outcomes rather: 
than letter grades to help them rate the students. 
AVERAGE TOTAL ASSESSMENT 
ASSESSMENT KEY REMARKS 
543210 
543210 
543210 
15 
ELEMENT- FOl. . . JW·UI' 
.----------------------------------------------------------------------------------------
PHII.OSOPIIY: 
--- n ·;ctli'Olilem or obtaining valid, continual research data necessary for curriculum evaluation and subsequent revision Is 
cr.mmon to all high school districts. One approach to usc Is to obtnln tlata from an appropriate sampling or the total 
population. Such an appraisal to follow-up can provide continual data from former students ami a hasls for evaluation of 
the program and curriculum at a fraction of the cost necessary to follow each and every student. 
ASSESSMflNT CRITERIA: 
A. The school maintains an organized system of following 
up cooperative work experience education students 
after graduation. 
B. A record of employment positions and their penlnent 
fnformatlon on former students Is maintained by the 
school. 
C. The teacher-coordinator helps locate employment 
position for students after graduation. 
AVERAGE TOTAL ASSESSMENT 
ASSESSMENT KEY REMARKS 
543210 
543210 
543210 
l i i. L~ I t:NT - I'HO(;IIA ,. , EVALIJhT ION 
- - · -----· 
PIJII.(JSOPIIY: I 
- - -c ontuwous ~:valuation Is c s scntlal to mutmalnlng a nd il11 prov1ng pro,Hra ms o r coopc r:nlvc work cxpc ricm:c educa t ion. 
\VhJic I he pro1:ram Is continuously llclng evaluated Info rmally hy students , pol rents, em ploye rs and school personnel . 
a bt;tter pla nned approach provides a more valid basis for change . Outs ide evalua tion g rouP" s hould be ut lllzeu In 
program evaluation. Students, parents, school administrators , advisory commtncc membe rs , s tate depanme nt 
perSonnel and raculry members all provide excellent sources of personnel to be used in e valuation. 
ASSESSMENT CRITERIA: ASSESSMENT KEY REMARKS 
A. The cooperative won experience program provides 
a continuous and planned program of evaluation. 5t3210 
B. Program evaluation: 
I. Involves present students. 543210 
2. Involves employers. 5t3210 
3. lnvol ves former students. 5 • 3 2 1 0 
•• Includes a survey ot nwnber ol students placed In pennanent jobs. 5t3210 
5. Involves the school adminis t ration. 5 • 3 2 1 0 
6. Involves advisory committee members. 5t3210 
7. Involves State Department o! Education peroonnel. 543210 
8. Includes the related classroom Instructor as well 
as the training station instructor. 5t3210 
9. Involves parents. 543210 
I 
AVERAGE TOTAL ASS ESSMENT 
I__ 
~--------------------------'-I_ ; __ LI._~~-I_E_N'!:_~II~· - -•N_N_'EI_ :.___ ___ ··---- - ·-·- .7 
PIIILOSOI'IIY: 
--sU~C~!J"ul H.:oh:hcr-coordlnutorf:i have SC\Icral clL'ln.u:IL' ri :-;: tlt.::; In 1:W111HtHI. Tl1c ~•u ~.: t' ct-::-. ful ll·:h l,~.;r · ~. oo rtlina lt ; r Is : 1 good 
ad.lo•inlstrator and can schcclulc uctlvltlcs, keep rct:nnls, ..:nntlm:t Jntcrvh.:ws, work with youth oq.:<.~nlzatious, a s we ll ns 
cOJfry on other admtnlstratln: duties expected. Tltc kc·y t•• an outsl antlhlH coopcrntivc wod.: expe rie nce pJ:o~ram tN the 
teachcr-coanllnalor. The dudes and rcsponsJbllitlcti ot' th~.; tc. ~o.: hc .t·- ..:uordil\ator ill'\! broader than tho se n:.:quircd of a 
teacher; thus, to be successful, he must have a brooder educaUoual and occupatlol\.11 experience b.lckgroWld • 
.. 
A0 SESSMENT CRITERIA: ASSESSMENT KEY R EMARKS 
A. A weil-quaiUicd and highly dcdlcotcd teacher-coordinator 
has been hired. 543210 
8. Tl1e 'teacher-coordinator holds o vocational cenlflcnte 
and ls .qua lUted by cxpcrlem:c for his coonUnatlng role. 543210 
c. The teacher-coordlnator understaJ ds cooperative work 
experience and its relationship to the total instructional 
program. 543210 
o. The teacher-coordinator Js hired on an extended con· 
rract N~ts through the summer momhs to provide pro-
gram evaluation. development and .,;ontlnuity. 543210 
E. The teacher- coordinator is given sufficient reJCased 
ti:l1e from school to visit each swdc nt learner at hls 
training station at least twice a iuomh. 543210 
F. The rea..:hcr-..:oonllnator has ii thorough worklnR know-
lctlge of chlld labor laws and the federal and state 
legislation nppllcable to cooperaUvl! work experience. 543210 
G. The tC<Jcher-coonlinotor Is l'llld accortling to scale 
a s a lcacher with credit given tor years of occupa-
tlonal exrertcnce. 543210 
H. The rcacher-connUnator lkls at least two y.!ars ot 
business or Industrial experience and preferably In 
more than one type ot activity. 5 4 3 2 I 0 
J. The teacher-coordinator has a bachelor's degree or 
the equivalent as a mlnlmwn professional requirement. 5 4 3 2 I 0 
J. The teachcr-coonllnntor exhlbhs the personal rr:_lts 
nccde-1 to sucecd on the Job. 5 4 3 2 I 0 
K. The te.lcher-coordlnator ts able to develop and main-
1.11n e!(ectlve public relations. · 543210 
AVERAGE TOTAL ASSESSMENT 
., 
.._, 
"' 
.E.' .1 .. ~EME:\T - l'liiii.IC oiELATIONS 
--------- -- - --· -- -- -------------- - --- --- --------- --- ---- ---- -------
riJJI.o>Sioi'IIY: 
-T,, .n,j i "•hllc n :lnllf.IIIS tn coopctil llvc wort.; <."XJ)Cficnn:: ciliJCallcon Is wnn.: lh:ln 01 'lHi dng- 1111.. ~-:oml .vill ut t:. .. : j·••' •li • !P.-.. ,nl 
II.L ;-r,, gram. The rii.ITJ••sc:;, objct:tivcs, polkics, proc~Jurcs, unci nlht•r lnfonu;Uion ,\b(lll{ COOJ·~··; ~tlvc WOl i.: c xpcr h.:nl.:C 
l:lJ.h .. . Hion ~l 1~tul•l be communicated to 3 varh.•ty uf spcctrlr amlicncc :.- llu··lUt;h 'ia rktus tn cdia. Ev~"r• I ho ugh L(,-l f~-· r.!li i/C 
cdu~01tlon Is nul a new lc..lcu, the basic tenets often aru not \JJ\lL.:l"Sh•Otl hy lndl\'hlu.altt ~ho arc involved l.n it !Wll\c \\·a y, or 
hy those who would like to participate. A program of planned pullllt:hy un.l publtc lnformoulr,u ls t t' ticnqal to c s1.1Ull o,hiug 
l! lltll~lalntahtlng a good coopcnulvc vocational education program. 
---·----------------.--------.----------·--- ·- ···--- -
ASSJ;~SMENT CRITERIA: 
A. b systematic program of publlc relations has been lnl ... 
tlarctland ts maintab1ed l>y all panles Involved. 
o. A wlendar ot promotional act1vltles Is prepared each 
y~a r. 
C. An attractive printed-plctort.ol promotional brochu~ 
ls available to all interested per&ons. 
0. JlCI•\'Islons are made for an annual employer-employee 
banquet. 
E. 1 he teacher· coordinator serves ns a &peaker before 
interested groups In the community. 
· f . l .cucrs of thank you are sent to cooperating tralnlng 
&tat tons ot the end o! the school year. 
G. Press releases related to cooperative work experience 
arc Issued by the school administration. 
H. Local telev1slon, radio, newspaper and other prlnted 
ASSI!SSMilN}' 
543210 
543210 
543210 
543210 
543210 
4 3 2 I 0 
543210 
or Ulustratlve media are utUized to promote the program. 5 4 S 2 I 0 
I 
j AVERAGE TOTAL ASSESSMENT 
--
KEY REMARKS 
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Appendix C 
Cooperative Education Coordinator Ques tionnaire 
COOPERATIVE EDUCATION COORDIN.~TOR QUESTIONNAIRE 
Current Job Title --------------------------------------------
SECTION I 
Please check the correct box(es) to answer the following questions. 
l. What undergraduate degree(s) do you hold? 
I:::::J As sociate of Arts 
I:::J Associate of Sc ience 
I:::J Bachelor of Arts 
I:::J Bachelor of Science 
c:J OTHER, Please specify ----------------------------------
2 . What was your undergraduate major(s)? 
1:::::r Business Ed ucation 
I:::::J Industrial Arts 
c:J Business Management 
I:::::J Di stributive Education 
D Accounting 
D English 
I:::::J Economics 
c:J English 
D Agriculture Educa tion 
c:J Home Economics 
c:J Automotive Engineeri ng 
c:J Elec trical Engine ering 
c:J OTHER, Please spec i fy ----------------------------------
3. What was your undergraduate minor(s)? 
I:::::J Industrial Arts 
I:::::J Business Education 
c:J Business Management 
c:J Distributive Education 
c:J English 
D His tory 
D Accounting 
c:J Economics 
c:J Foreign Langua ges 
c:J Home Economics 
c:J None 
c:J OTHER, please specify ---------------------------------
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4 . What relationship does yourundergraduate major have to your current 
cooperative education coordination assignment ·! 
c:J None 
c:J limited 
c:J some 
t:J considerable 
0 exgreme 
5. 
6 . What 
CJ 
p 
p 
CJ 
CJ 
CJ 
CJ 
CJ 
CJ 
D 
D 
D 
D 
CJ 
D 
advanced degree(s) do you hold ? 
Doctor of Philosophy 
Doc tor of Ed uca tion 
Master of Arts 
Master of Science 
Juris Doctor Degree 
Master of Education 
Master of Business Administration 
None 
OTHER, please specify -------------------------------------
was your most recent graduate degree major(s)? 
Industrial Arts 
English 
History 
Distributive Education 
Vocational Education 
Business Education 
Educational Administration 
Political Science 
Agriculture 
Economics 
Engineering 
Business Administration 
Home Economics 
None 
OTHER, please specify -----------------------------------
82 
7. What relationship does. your most recent graduate degree major have 
to your current cooperative education coordination assignment? 
t:J None 
p limited 
p some 
P considerable 
D extreme 
8. What college or university courses have you taken during the las t 
twelve months? 
0 None 
0 Education 
CJ Engineering 
L..J His t ory 
0 Accounting 
t::::I Business Education 
CJ Business Administration 
CJ Electronics 
CJ Au tomo t ive Technology 
CJ Home Economics 
CJ Political Science 
CJ Industrial Arts 
CJ OTHER, please specify ----------------------------------
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9. Did you attend any specialized workshops dealing with cooperativ e 
education during the last twelve months? 
D Yes 
0 No 
If yes, please s pecify the t ypes o f topic s d iscussed 
10. In what area (s) did your occupational experienc-e take place ? 
·o Marketing 
0 Health or Medicine 
0 Clerical and Office 
0 Agriculture 
CJ Service Indus tries 
0 Teaching and Instruction 
CJ Home Economics 
CJ Distribution & Transportation 
CJ Business & Industry 
0 Laborer 
0 Manufacturing 
0 Government 
0 Military 
·c:J OTHER, please speci fy -------------------------------------
11. What relationship does your occupational experience hav e to your 
12 . 
current cooperative education coordination assi gnment ? 
·o None 
0 limited 
0 some 
c:r c onsiderable 
· c:J extreme 
How long was your occupational experience? 
06 months to l year 
c:J 1 to 2 years 
02 to 4 years 
04 to 6 years 
06 to 9 years 
09 years and over 
0 not applicable 
13. How current is your above mentioned occupational experience ? 
-1:=1 During the last 6 months 
1::=1 From 6 months to l year ago 
1::=1 From l year to 2 years ago 
1::=1 From 2 years to 4 years ago 
1::=1 From 4 years to 6 years ago 
1::=1 More than 6 years ago 
·I ::=J. Not applicable 
14. To qualify for your present assignment was occupational 
experience required ? 
DYes 
D No 
84 
D Comments ------------------------------------------------------
15. What percentage of time do you spend in your classroom teaching 
assignment versus all other activities? 
i=::) Teaching --...,.------------
0 Ad ministration ---------
0 Coordinating ------------
0 OTHER Please specify ------------------
16. Do you teach classes not related to your cooperative education 
c oordination activities? 
0 Yes 
D No 
If yes, please specify what classes 
17. What is the student-teacher ratio in your coordination activities? 
Q to 10 
0 1 to 15 
D 1 to 20 
0 1 to 25 
D 1 to 30 
D 1 to 50 
D 1 to over 50 
~ECII!J::j II 
How much personal involvement do you have in the following coordination 
activ ities? Please rate your involvement according to the following 
scale by circling the appropriate number at the right of the statement. 
2 3 4 
no 
involvement 
limited 
involvement 
some 
involvement 
considerable 
involvement 
1. 
2. 
3 . 
Did you participate in the writing of a local 
policy statement which is used to guide the 
administration of the school's cooperative 
education program? 
Do you participate in the activities of the 
school cooperative education advisory committee? 
Do you use community surveys to determine the 
direction of your cooperative education program? 
5 
extreme 
involvement 
1 2 3 4 5 
1 2 3 4 5 
2 3 4 5 
2 3 4 
no 
involvement 
limited 
involvement 
some 
invo l vement 
considerable 
invo l vement 
4 . 
5. 
6 . 
7. 
8 . 
9. 
10. 
11. 
12. 
13 . 
14 . 
Do you participate in the selec tion of training 
sta tions for future student learners ? 
Do you participate in the selection of students 
for participation in the cooperative education 
progr am? 
Do you help place students in proper work stations? 
Do you use training plans? 
Do you use training agreements ? 
Do you offer a class in related instruc tion for 
your cooperative education students? 
Do you make regular visits to the training 
s tations ? 
Do you keep records and reports of all phases 
of the cooperative education program? 
Do you conduct follow -up studies to help improve 
your coopera t ive education program ? 
Do you participate in public relations programs 
to promote your cooperative education prog rams ? 
Do you participa te in a program that evaluates 
the total school program's effectiveness? 
PLEASE SPECIFY OTHER ACTIVITIES NOT MENTIONED 
15. 
16. 
17. 
18. 
19. 
20 . 
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5 
ex treme 
involvement 
2 4 5 
2 3 4 5 
2 3 4 5 
3 4 5 
2 4 5 
2 4 5 
2 3 4 5 
2 3 4 5 
1 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
2 3 4 5 
Appendix D 
Cover Letters 
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As an educator involved in the Cooperative Education program, 
I am sure you realize how important the coordinator is to the success 
of the program. 
This survey is an attempt to determine the job qualifications 
and activities of post-secondary Cooperative Education coordinators 
in Utah. Your reply will be very useful in helping us determine 
needed changes in present Cooperative Education programs and possible 
new approaches. Will you please invest a few minutes of your time 
87 
to complete the enclosed questionnaire? Your responses to the questions 
will be kept in strict confidence. 
We are anxious to receive your response and appreciate your help 
in this study. 
CLG/ch 
Sincerely, 
Carl L. Grunander 
Research Director 
Approximately two weeks ago a questionnaire regarding the 
educational background and job requirements of Cooperative 
Education coordinators was mailed to your office. We are 
very anxious to have your questionnaire completed and re-
turned so that our research will be completely valid and 
the study will reflect your experience and expertise. 
If you have not completed and returned the questionnaire, 
would you please do so as soon as possible in order for 
your response to be included in the final project. For 
your convenience, I have included another questionnaire 
and a return mail envelope. 
If you have completed the questionnaire, please disregard 
this request and accept our sincere thanks. 
Sincerely, 
Carl L. Grunander 
Research Director 
CLG/ dc 
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wEBER sTATE c 0 L LEGE 3750 HARRISON BLVD .. OGDEN . UTAH S4408 
:ICC OF CAREER PLANNING , PLACEMENT 
) COOPERATI VE EOUCATION-2905 
JOSEPH l. BISHOP. PRESIDENT 
Attached to this letter you will find a questionnaire from Mr. Carl 
Grunander, a graduate student at Utah State University, who is conducting 
a survey to determine the educational level, job qualifications and job 
activities of post-secondary Cooperative Education coordinators in the 
state of Utah . 
As you are well aware, Cooperative Education programs fulfill a grea t 
need in our colleges and universities toda y by helping students prepare 
for the world of work . We wa nt to continually improve our programs and 
make them more responsive to the needs of the student, business and industry 
today. The Cooperative Education coordinator is probably the single most 
important individual in the program. We want to know more about him and 
his responsibilities. 
Therefore, the information requested in this quest ionnaire would be 
extremely valuable to us in determining coordinator's duties and responsi-
bilities. 
I heartily endorse Mr. Grunander's study and would request your partici-
pation in this most important endeavor. 
SE/ch 
Encl. 
Sincerely yours, 
Dr. Steven H. Eichmeier 
Director of Cooperative Education 
VITA 
Carl L. Grunander 
Candidate for the Degree of 
Master of Science 
Report: Job Qualifications and Activities of Post Secondary 
Cooperative Education Coordinators in Utah 
Major Field: Business Education 
Biographical Information: 
Personal Data: Born in Logan, Utah, June 29, 1947; son of 
Edward Ray and Ila Smith Grunander . Married Christine Van 
Orden December 1969, one son Carl Jason. 
Education: Attended elementary and junior high school in Logan 
Utah. Graduated from Provo High School. Received BA degree 
in Communications in 1971 from Brigham Young University . 
Completed requirements for MS degree in Business Education 
from Utah State University in June 1978. 
Professional Experience: 
1971-1976, management trainee and department managers, Sears 
Roebuck and Co., Ogden, Utah. At present, Job Developer for 
the Career Planning, Cooperative Education and Placement 
Center, Weber State College, Ogden, Utah. 
90 
